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Learning Goal (meta)
• Given the strong evidence base
around microteaching and high
leverage practices,
• Participants will be able to describe
ways to integrate microteaching to
teach HLPs,
• By naming situations and
opportunities to teach discrete
skills/content/pedagogy, and
engage in reflective space
• by the end of the session, and
• experiment in a different context.

Criteria for Success
• I can describe in detail the four-phase
process of microteaching.
• I can define high leverage practices and
provide multiple examples.
• I can explain how and why the use of
microteaching to teach high leverage
practices would support acquisition and
consolidation of core teaching skills and
knowledge.
• I can describe where a reflective and
collaborative space could be defined.
• I can justify its use as critical to the
learning process.

Nested
Systems of
Instructional
Support

Student Success
• Student at the Center:
Beginning with the student at
the center, we work to gain a
thick description of the students’
funds of knowledge as might be
learned from assets of the
learner, self, family, community
and culture.
• We also assess their needs in the
learning environment.

Adapting Content to the Learner
• Content: With this knowledge (FoK) in
hand, we move to the content. Here
we want to determine what level of
difficulty the materials are.

• If the material is at the independent level
for the learners then we want to increase
the challenge.
• If the material is at the frustration level
for the student then we want to adjust
the material.

• We are aiming for the material to be
at the student’s instructional level.
This level is what Vygotsky referred to
as the Zone of Proximal Development
(ZPD).

Using Evidence-Based Practice to teach
• Evidence-Based Practice: Next, we must
decide on an evidence-based practice. If
we are teaching summation then
perhaps, we teach annotation of text or
check on vocabulary, or concept mapping.
• The practice we select will depend on
where the learner is in the process. Is the
material being taught for the first time
(surface learning), are we developing a
deeper dive (deep learning), or are we
attempting to use knowledge in a unique
way or in a new context (transfer
learning).
• There are effective practices at each stage
of the process. Problem solving is not a
surface level practice, it is more effective
at the deep level stage of learning.

Using High Leverage Practices to apply
• High Leverage Practice: Following this
selection, we must decide which high
leverage practice will help us teach
the evidence-based practice.

• If we are teaching concept mapping, we
might first explain the process of concept
mapping and then demonstrate for the
student how to construct a concept map.
Then the teacher and student construct a
concept map together. Eventually, the
student will be asked to make a concept
map independently.

• In this way we are using the HLP,
Explicit Instruction, to teach an EBP,
concept mapping, with material at the
instructional level, and with material
that is of real interest to the student.

Use Pedagogies of Enactment to Practice
• Pedagogies of Enactment: Finally,
we know that teachers themselves
need opportunities to practice.
(Brownell, Benedict, Leko, Peyton,
Pua, and Richards-Tutor, 2019)
• This is where we use a pedagogy of
enactment, like microteaching, to
allow teachers time to practice a
skill with peers or with a small
group of students in order to learn
how a practice works.

What is Microteaching?
• Microteaching is a system of
controlled practice that makes it
possible to focus on specific
teaching behaviors and to
practice teaching under
controlled conditions.
• Competence in one skill is
developed before proceeding to
another skill.
• Collaborative Assessment Log
(CAL) is part of this assessment.

• Microteaching involves

• 4-5 students
• mini-lesson of 5-20 minutes
• predetermined objectives (Allen &
Eve, 1968)

• Purposes range from

• training
• diagnostic evaluation
• experiment with innovation

Why are we doing microteaching?
• Microteaching has been shown
to have an effect size of (d =
0.88).
• There are 4 meta-analyses of
microteaching; and 402 studies.
• Teaching is a highly complex set
of competencies. Developing
deep knowledge of a few
practices will support further
professional development.

How do we know we have learned it?
• Actual teaching takes place.
• Reduced complexity of the normal
teaching situation, including the
number of students, the scope of
the presentation, and time.
• Focus is on a specific task, such as:
•
•
•
•

practice of instructional skills
techniques of teaching
mastery of curriculum materials
demonstration of a teaching
methodology.

• Supervision is structured into the
situation.
• Feedback is expanded through a
follow-up critique utilizing the
teacher’s own analysis, students'
reactions, and video tape.
• Evaluation focuses on one aspect
of the teacher's performance.
• Aim: translate suggested
improvements into actual practice.

Where is
microteaching situated
in the pedagogy of
teacher education?
Envisioned as a cycle to
be engaged at any stage
of the process around a
given core practice.
Q1 a learning activity is
introduced and studied.
Q2 involves preparing for
and rehearsing the
activity.
Q3 involves enacting the
activity with students.
Q4 involves analysis of
the enactment and
preparing next steps.
McDonald, Kazemi, and
Kavanagh (2013)

CEEDAR TAG group HLP
• https://www.youtube.com/watc
h?v=kP375qfT3ec&feature=yout
u.be
• Review minutes 7:19-28:00
• Explicit Instruction
• Microteaching

Phases of microteaching
1.
2.
3.

4.

Planning:

• Description, modeling, guided practice,
lesson planning, gathering materials

Video Recording:

• Assign videographer, Teams engage,
provide opportunities to practice, Target
12-17 minutes for microteaching

Running Record:

• Teacher completes the running record on
her own. Minute-by-minute what is
happening narrative, Meta-cognitive linking
practice to principles of learning and theory

Collaborative Reflection:

• Select 5-7 minutes of video targeted for
peer review, Complete a Collaborative
Assessment Log

Concept Map
of the
Microteaching
process:

Planning

Video Recording

https://cech.mediaspace.kaltura.com/media/Mic
roteaching+Texas+Brisket+w+Andy/1_j220elwb

Retrieved from: Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient
teaching. New York: The Guilford Press. p. 40.

Microteaching: I do

Running Record
• With video complete, watch it with
the 3-column running record template
open.
• minute marker
• what is happening on the video
• meta cognitive statements

• Watch recording twice. Fill in WHAT IS
HAPPENING column with sufficient
detail to know exactly what is going
on. While watching a second time, fill
in more details.
• In third column reflect at the meta
cognitive level – refer to literature, or
some strategy you have learned.

Running
Record
• The “What is
Happening?” column
is really the set up for
the “Meta
Comments”
• Deep reflection about
what happened.
Connecting to
research and learning
theory.

Collaborative Assessment Log

• Take clear notes in each
column connecting
evidence of student
learning
• Specifically and honestly
describe the evidence of
what a student learned
• Make clear and thoughtful
comments about the
instructional strategies
that promoted or limited
learning.
• Create a thorough and
detailed list of steps to
guide planning for next
lesson.
• Articulate what went well
related to peer
collaboration. Highlight
strengths and list specific
need and opportunities for
growth.

Collaborative
Assessment Log
• The collaborative assessment
log, or CAL, previously
contained more generic
questions:
• What went well?
• What are your concerns?).

• Our current form, inspired by
Hollins (2011), is more robust.

• Hollins, E. R. (2011). Teacher
preparation for quality teaching.
Journal of Teacher Education,
62, 395-407.

Student Feedback
• What did you like most about
this course?
• The content, the Microteaching
assignments, and the lesson plans.
• I really enjoyed the lesson plan
assignments (microteaching and
learning segments). This is the handson experience I look for in a class.
• I enjoyed the Microteaching, and this
project really tied things together for
me.

We can describe how and why microteaching focuses
on a specific task

Turn and Talk
• Can you name the four phases?
• Which aspects of microteaching
would you like additional
information about?
• In what ways can you imagine
using microteaching in your
practice?
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High Leverage Practices
• Concerns about achievement levels
of students who struggle in school,
including those with disabilities,
have led to major changes in U.S.
education policy.
• Improving the effectiveness of
teachers is the most direct approach
to improving outcomes for lowachieving students (Hanushek &
Rivkin, 2010; Master, Loeb, &
Wyckoff, 2014)
• Many effective practices that can
substantially improve student
achievement are not routinely used
by teachers (Cook & Odom, 2013).

High Leverage Practices (HLPs)
• HLPs enlist essential dimensions
of instruction

• (Ball & Forzani, 2011; Grossman et
al., 2009; McDonald et al., 2013)

• HLPs can be used to leverage
student learning across different
content areas, grade levels, and
student abilities and disabilities.
• HLPs are grounded in practicebased teacher education.

Criteria:
• Important to the work
of teachers
• Important to teacher
education

LINKS
High Leverage Practices
• http://www.teachingworks.org/workof-teaching/high-leverage-practices
HLP SPED:
• https://ceedar.education.ufl.edu/highleverage-practices/

• Adapted from
http://www.teachingworks.org/workof-teaching/high-leverage-practices.
Copyright 2015 by Teaching Works.
Reprinted with permission.
• McLeskey, J., & Brownell, M. (2015).
High-leverage practices and teacher
preparation in special education
(Document No. PR-1). Retrieved from
University of Florida, Collaboration for
Effective Educator, Development,
Accountability, and Reform Center
website:
http://ceedar.education.ufl.edu/tools/
best-practice-review/

High Leverage Practices

High Leverage Practices (SPED)

1.

Leading a group discussion

1.

Collaborate with professionals to increase student success

2.

Explaining and modeling content, practices, and strategies

2.

Organize and facilitate effective meetings with professionals and families

3.

Eliciting and interpreting individual students’ thinking

3.

Collaborate with families to support student learning and secure needed services

4.

Diagnosing particular common patterns of student thinking and development in a subjectmatter domain

4.

Use multiple sources of information to develop a comprehensive understanding of a
student’s strengths and needs

5.

Implementing norms and routines for classroom discourse and work

5.

6.

Coordinating and adjusting instruction during a lesson

Interpret and communicate assessment information with stakeholders to collaboratively
design and implement educational programs

7.

Specifying and reinforcing productive student behavior

6.

Use student assessment, analyze instructional practices, and make necessary
adjustments that improve student outcomes

8.

Implementing organizational routines

7.

Establish a consistent, organized, and respectful learning environment

9.

Setting up and managing small group work

8.

10.

Building respectful relationships with students

Teachers provide positive and constructive feedback to guide students’ learning and
behavior

11.

Talking about a student with parents or other caregivers

9.

Teach social behaviors

12.

Learning about students’ cultural, religious, family, intellectual, and personal
experiences and resources for use in instruction

10.

Conduct functional behavioral assessments to develop individual student behavior support
plans.

13.

Setting long- and short-term learning goals for students

11.

Identify and prioritize long-and short-term learning goals

14.

Designing single lessons and sequences of lessons

12.

Systematically design instruction toward a specific learning goal

15.

Checking student understanding during and at the conclusion of lessons

13.

Adapt curriculum tasks and materials for specific learning goals

16.

Selecting and designing formal assessments of student learning

14.

Teach cognitive and metacognitive strategies to support learning and independence

17.

Interpreting the results of student work, including routine assignments, quizzes, tests,
projects, and standardized assessments

15.

Scaffold instruction

16.

Use explicit instruction

18.

Providing oral and written feedback to students

17.

Use flexible grouping

19.

Analyzing instruction for the purpose of improving it

18.

Use strategies to promote active student engagement

19.

Use assistive and instructional technologies

20.

Teach students to maintain and generalize new learning across time and settings

21.

Provide intensive instruction

The process
• As noted earlier, we decided to
teach concept mapping as the
evidence-based practice to help a
student summarize instructional
level text.
• But, we needed to teach concept
mapping in an effective way. For
this we selected the HLP, Explicit
Instruction. After eliciting prior
learning, explicit instruction has
three bases steps: I do, we do, you
do.
• Finally, we had our teachers practice
these discrete skills using
microteaching, a pedagogy of
enactment

Our faculty discussion
led to a consensus
around HLP#6. We
then realized that
there were a cluster of
highly related HLPs
that supported
extension and context
for HLP #6.

I tried to conceptualize the
22 HLPs by creating a
concept map. The concept
map to the left is the result.

Turn and Talk
• Can you describe the role of high
leverage practices when using
evidence –based practices?
• Which aspects of high leverage
practices would you like
additional information about?
• It what ways can you imagine
using high leverage practices in
your practice?

